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Session aims

- Understanding the difference between
knowledge, ability and competence

- A context for teaching competences

- Planning and teaching by competence

/:% 1\ H i

Longman

ALWAYS LEARNING

PEARSON


Relatore
Note di presentazione
This is what we will look at briefly in this short introductory session today..


Comptence based learning

Focuses on:

- the outcomes of language learning

- what students can do with the language — not what

they know about it.

- preparing students for the different demands of

the 21° century
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Relatore
Note di presentazione
When we talk about a methodology we usually mean a guideline system for solving a problem

In this situation our problem is preparing our students to  face today’s society and it’s challenges.

Now,  a “methodology” contains specific components such as phases, tasks, methods, techniques and tools.

At the beginning of our course we have “objectives” – things we want our students to have achieved when they finish the course.

The objectives of competence based learning are three. (Click to reveal)



Competences:
The European context

2000: Lisbon Strategy

2002: CoE Barcellona “by 2010...”

2006: 8 basic competences defined by CoE*

Recommended by the European Parliament and Council 2006
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Relatore
Note di presentazione
Important events to note here are :

2000 - “The Lisbon strategy“ which concluded that without education - nation states and economies do not grow,
 hence schools and instruction have a central role in the development of society, the environment and the economy

2002 European Council set 2010 as a deadline to ensure that the member states’ education systems were of a world class standard
Each education system constantly monitored to identify the need for new strategies to encourage life-long learning

2006 the European Parliament and Council invite member states to develop 8 basic competencies for students as a basis for lifelong-learing

These 8 key competences became the basis of Fiorini’s 2007 reform which we can look at in a minute.



The Lisbon Strategy 2000

The European Council provided guidance to define
competences make Europe's economy ...

“...the most competitive and dyn

amic; capable of economic growth with more jobs and
better greater social cohesion ".
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Relatore
Note di presentazione
The lisbon strategy in 2000 set out to define Key competences needed for lifelong learning. They are a combination of knowledge, skills and attitudes appropriate to the context. They are particularly necessary for personal fulfilment and development, social inclusion, active citizenship and employment.




The Lisbon Strategy

“Key competences acquired by young people at the
end of compulsory education,

equipping them for adult life, particularly for
working life, whilst forming a basis for further
learning...”
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Relatore
Note di presentazione
It became a reference tool for EU countries and their education & training policies.

EU countries should try to ensure:

…that initial education and training offer all young people the means to develop the key competences to a level that equips them for adult and working life, thus providing a basis for future learning;

…that appropriate provision is made for young people who are disadvantaged in their training so that they can fulfil their educational potential;



8 key competences

1. Communication in mother tongue

2.  Communication in foreign languages

w

Competence in Maths and basic competence in
Science and Technology

Learning to learn
Social and Civic competences
Initiative taking and entrepreneurial skills

Self-awareness and cultural expression

© N o O &

Digital competence

Raccomandazione del Parlamento europeo e del Consiglio, 18/12/2006
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Relatore
Note di presentazione
These are the 8 key competences designed by the Council of Europe and the European Parliament.

These should not be confused with  the Basic competences which relate to basic capabilities: reading, writing and maths. These key competences provided guidelines for each county’s Ministry of Education to develop teaching by competency and should be reached by the end of the obligatory schooling at 16 years of age and act as a solid base for life-long learning.

The competences should be transferable across subjects.
Today we are looking at competence in foreign language learning.

How many of these competences do you think are relevant to  foreign language learning.

The compentencies highlighted in red are directly relevant to foreign language instruction and with the inclusion of CLIL , 3 – mathematical and basic science competence could also be considered relevant.


Stop there.

I’m not sure
what a
competence

Is it hke
a skill ?
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Relatore
Note di presentazione
OK. Hopefully I have outlined the relevance and importance of this teacher training session with you.
Let’s get a couple of the things straight.
Let’s start from the top…

What exactly is a competence?


2 Longman

=y Dictionary of Contemporary English

cocktail noun

¢ | Menu

= Related topics: Drink §
— )
cock-tail [countable] . .-
1 an alcoholic drink made from a mixture of '
different drinks =
&

2 seafood/prawn/lobster cocktail small .
pieces of fish, PRAWNs, or LOBSTER served cold with a sauce and
eaten as the first part of a meal

3 fruit cocktail a mixture of small pieces of fruit

4 a mixture of several things which 1s dangerous, unpleasant, confusing,
or exciting
cocktail of
a lethal cocktail of painkiliers and whisky

The book contains a powerful cocktail of romance, family crises

and big business.



Relatore
Note di presentazione
To  define Competence , let’s mix a cocktail.

One measure of Know how or Knowledge – theoretical or practical, relating to the subject (Conoscenza)
One measure of Ability – application of knowledge (Saper fare / abiità)  HO CORRETTO TRA PARENTESI
Add personal capacity and experience to use this knowledge and ability in professional development or personal situations. 
Mix with responsibility, autonomy, motivation, need and attitude



Personal
capacity and
experience,
motivation,

strategy,

need and
attitude
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Relatore
Note di presentazione
To  define Competence , let’s mix a cocktail.

One measure of Know how or Knowledge – theoretical or practical, relating to the subject (Conoscenza)
One measure of Ability – application of knowledge (Saper fare / abiità)  HO CORRETTO TRA PARENTESI
Add personal capacity and experience to use this knowledge and ability in professional development or personal situations. 
Mix with responsibility, autonomy, motivation, need and attitude



'S
In other words....

Knowledge Competence
Ingredients ! FO,VMH'B
Quantities g Experience
=quipment | g8 ﬂ" Motivation
Ability g Strategy
Preparation RECIPES Ne_eds
Procedure | & W Attitude
Production

PEARSON

it e S
Longman

PEARSON



Relatore
Note di presentazione
Or …a recipe.
Any recipe, is an excellent example and easy to explain the difference between knowledge, skills and competencies.

KNOWLEDGE� I KNOW all the ingredients I need, the quantities for the number of people, the essential utensils (like a knife, potato peeler, whisk to whip the egg or cream, colander, baking tray, etc etc ) and the time necessary for the preparation and cooking (or refrigeration).��SKILLS�I must have some skills, such as knowing how to butter and flour a baking pan, mix flour and water without creating lumps, beat an egg white or cream, stir, finely slice and also how to do complex tasks such as preparing a mayonnaise or a dressing, etc etc�The skills have different degrees of difficulty: taking the skin of a pineapple is like peeling a potato,  whereas cleaning fish is not like washing  salad…

Competence
To complete the task I need to add “My touch” at certain points throughout the procedure:
�• skills and experiences:  for example… from previous attempts at cooking I now understand what it means to taste “enough" when dealing with  salt, pepper and olive oil, or maybe I've learned that gradual temperature increases in the oven temperature, certain foods will cook better, or I discovered that  adding a pinch of yeast in the dough makes the base lighter…
�motivation: 
if I am  cooking for a birthday, I may consider extra decoration on the cake. A romantic evening -   I might want to lighten the flavor of garlic by letting it soak in milk before cooking
�• Strategies: 
To save time, I can preheat the oven, or arrange the prepared ingredients and utensils on the work surface, etc..
�• needs: If a someone has allergies or is intolerant to a certain ingredient, I’ll have a quick check on the internet or in a book by the experts on how I can replace it without affecting the result of the recipe
�• attitude: if I am arty or I have a neat handwriting, I could put together a nice menu to accompany lunch. if I have a passion for history, I may  tell diners the origin of the recipe …..�


Competences: The Italian context

- 1998 New State exam based on competences

2007 8 key competences of citizenship
formally included in D.M. 13 =
Fioroni: + obligatory schooling .
until 16yrs of age. T =
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Relatore
Note di presentazione
What you can see here is a time line of when competences started to become part of the italian state school system and organisation or curriculum and certfication.

Progetto Lingue 2000 also moved language teaching in this direction but we shouldn’t confuse Common European Framework level descriptors  (Can do statements) and the 8 key competences. 



1998 New State exam based on competences (Berlinguer/De Mauro reform)

2000 Progetto Lingue 2000 and CEFR introduced “teaching by competence”. 

Current ministerial guidelines don’t require us to revolutionise the way we teach a foreign language but confirms and builds on an approach which has been common practice since 2000

2003 La Riforma Moratti – competences not just in 1 but 2 foreign languages

2006 8 basic competences designed by MIUR ibased on Council of Eurpoe’s reccomendations

2007 Formally applied in D.M. 139 Fioroni: obligatory schooling until 16yrs of age.


http://www.google.it/url?sa=i&rct=j&q=fioroni+ministro&source=images&cd=&cad=rja&docid=KFccDDGJUe9VPM&tbnid=FwPPHiGIYOqYfM:&ved=0CAUQjRw&url=http%3A%2F%2Fwww.cislscuola.it%2Fcontent%2F20120703-fioroni-la-spending-review-non-tocchi-la-scuola&ei=BrI9UZqVFMbGtAbAwICwDw&bvm=bv.43287494,d.Yms&psig=AFQjCNEF-zdk9hDUQtICngNIsKYNUE678Q&ust=1363084130993027�
http://www.google.it/url?sa=i&rct=j&q=moratti+ministro&source=images&cd=&cad=rja&docid=OAC30kVd-c0yQM&tbnid=X-247NKMivy-cM:&ved=0CAUQjRw&url=http%3A%2F%2Fwww.repubblica.it%2F2005%2Fi%2Fsezioni%2Fscuola_e_universita%2Fservizi%2Friformareggio%2Fconsimin1410%2Fconsimin1410.html&ei=cLI9UeupMM3BtAbz5oGwDw&bvm=bv.43287494,d.Yms&psig=AFQjCNFmHLnUds4ZUqOGBIRUiGLc3ubuyA&ust=1363084265984176�
http://www.google.it/url?sa=i&rct=j&q=berlinguer+ministro&source=images&cd=&cad=rja&docid=Pli49zMPc7vHGM&tbnid=mh0CRdROeJQ1gM:&ved=0CAUQjRw&url=http%3A%2F%2Fwww.veja.it%2F2009%2F04%2F17%2Fda-berlinguer-alla-moratti-il-grande-disastro-delluniversita%25E2%2580%25A8%2F&ei=kLI9UcTCIsaZtAbqxYHYDw&bvm=bv.43287494,d.Yms&psig=AFQjCNF63pxVVmcsN4KB5zSASeWOlCf4Pg&ust=1363084297361687�

So this means ...

Competences have already been intergrated into the
state syllabus

Teachers Iin Italy are already teaching competence
INn class
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Relatore
Note di presentazione
So if these two statements are true then somewhere along the line publishers of educational material must have started producing competence based exercises in their coursebooks?
Right?

Let’s see..
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Relatore
Note di presentazione
Here is a double page spread of a SSPG coursebook. (Hand out A3 copy)
In pairs, look at the exercises and try to establish what they are teaching?
Language Knowledge
Or
Language Competence


What exercises are testing language
knowledge?

What exercises are testing language
competence?
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Relatore
Note di presentazione
Here is a double page spread of a SSPG coursebook. (Hand out A3 copy)
In pairs, look at the exercises and try to establish what they are teaching?
Language Knowledge
Or
Language Competence


Skilis and Culture

Enjoy biodiversity at London Zoo.
| Mwadandwrte

Gi g b s poed w0 sl el el gria i che ped sedee e fesenan oo
LR il L L W LT i e [ O ] T T

b CRIH T SR YL < T

P Fargpien
& Loneon Eoe T e o 1N & Larchor Eox thare in n ol
LS O PO T o oF bk i
TR ST T O DL AT P B e LT
Ty b aer orwm o b, B
L ad i

e
ThErE: I S Ipacs OF s

e mo bleh i wifls e
TS s P AT Thas g
T T

et b g e ox

Al W AL Ty el Ml
IR rag e

T Wi 4 e Pl Tl gl S ik
1 oy v e g e et

¥t rewh o el e et

P FaatiFule FiiH

e i et e o AF R

Flhar rrwh o ey ot

D
e —

e e

Wit
3 Eom sk o spieell presecti sila

E-'

U e N g e

I ‘What oo o Fror sl
T =2t bk

A S Py i beg or e il

& Aew R T rges uo|

i WHE B Pl e ]!

Troy 7 e B A

o

Frepsicsl shersrisrslies ez e e i
Fam s i R T T

T e the crrermrlyry v
ALl g ned ] [ N i e Farena e
ARSI (U RIS BEE )OI A

ek Tl BT T

& E T T
+ LTS e



Relatore
Note di presentazione
Here is a double page spread of a SSPG coursebook. (Hand out A3 copy)
In pairs, look at the exercises and try to establish what they are teaching?
Language Knowledge
Or
Language Competence


What’s on the page?

- Grammar exercises, vocab matching
- Listen and fill, choose the right word

- Producing language to complete a task
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Relatore
Note di presentazione
What I am not doing today is "introducing" competencies , but trying to  highlight and enhance elements already present in teaching material, giving the teacher a “competence” system" that will facilitate planning, classroom work and assessment

Teaching languages includes having language  knowledge  as well as general and specific competences.

Language knowledge is related to knowing lexical groups, grammatical structures, 
where as general competences can be  related to lexical competence, communicative competence, linguistic-grammatical competence and cultural competence.

Specific competences relate to fluency in oral production, accuracy in written production, comprehension skills (written and oral) lexical variety and accuracy etc

Structuring your course requires you to  have a balance of these disclipines as well as periodically checking comprehension, ability and achieved competence. 


What’s on the page?

- Grammar exercises, vocab matching

- Applying Knowledge

- Listen and fill, choose the right word

- Applying Ability

- Producing language to complete a task

- Applying Competence
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Relatore
Note di presentazione
What I am not doing today is "introducing" competencies , but trying to  highlight and enhance elements already present in teaching material, giving the teacher a “competence” system" that will facilitate planning, classroom work and assessment

Teaching languages includes having language  knowledge  as well as general and specific competences.

Language knowledge is related to knowing lexical groups, grammatical structures, 
where as general competences can be  related to lexical competence, communicative competence, linguistic-grammatical competence and cultural competence.

Specific competences relate to fluency in oral production, accuracy in written production, comprehension skills (written and oral) lexical variety and accuracy etc

Structuring your course requires you to  have a balance of these disclipines as well as periodically checking comprehension, ability and achieved competence. 


Check Listen and check

Cerchia Ialtemativa cometta.

Mdatt's houss is sermitdetached / detached.
The kitchan is on the grownd #frst flcar.
Thare are three / four rooms upstairs.

The back gardan is smal / lsrge.
Thara ara flowsars in the font,/ back gardan.

Read and write | sxans

4 adesso leggi la risposta di Ben & completala
con le parole mancanti.

E T

[ s
[N o
[ T
- i
R

Dear Matt,

There aren’t murI_,r diferences between British and
!.rnencan 1 . In residertial areas there are
m.lny ancl serni-detached houses, with
d:\ubleguru,p:and’ . Look at the photo
of this tradibonal Armerican house!
In cities like Mew York there ars a lot of skyscragers, and

mg.'l'mni:abig apartment (this is the American word for

Raflon the 204 __ ...
S e, B wonderful!
In my:pﬂrh'nerrlﬂ'ueul nace family room. 1#'s our
favourite room for family activities and parties.
There's a big TV, two scfas, a ... e WiER

& lot of books. The kitchan is bcgto-u Indln mg,rplmmts
bedroom there isavery lags 7 . (kirg sizel)
with a water matiress. My homs is wr_r condortable and,
e averything in America, it is big! @&

..! The view from my

That's all for now!

Glossary
comfortable comods

5 ?l Ascolta la risposta di Ben & controlla
Iesercizio 4.

& Rispondi alle saguenti domande.

1 which diffarant typas of housas ara thare in the UK
ard in tha USA?

2 Whatis the British word for apanment?

2 What iz a famiy room?

4 Whatis thara in Ben's parents’ badroom?

5 what bype of houses are there in your country?

Write  sscasns

7 confronta la tua casa con quella di Ben e di
Matt e scrivi alcuns frasi spiegando le differenze.

In Matt's house thare are two floors, butinmy
house there is one floor.

In Ben's house there is a big kitchen, but in my
hause there is a small kitchen.

WORLD CITIZENS
Leggi & rispondi alla domanda:
= Britizh pacple’s favaurits homes are detached,

sami-datzched and tarrecad houses.
What is your favaurita byps of house?

& .
Cip W
Hipen ¥

ther
Al types of flats
Samkodetached

Jﬂmﬂ
. ST

Quali sono i tipi di cass preferite nella tua
classe? Chiedi ad almeno cinque compagni.

fifey-cne 51

Likes and dislikes
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How would you answer these questions?

Ll GOMPEVENCES

q Completa la conversazione telefonica
tra Judith e la sua amica Margie.

Margie Hello Judith, it's Margie!
Judith  Hello, Margie!
Margie What are you doing?

(Risponde che sta riordinando la sua camera da letto.)

T L
(Commenta che lei di solito riordina la camera al sabato mattina.)
(Chiede se fa il letto ogni mattina.)

PEARSON
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‘STRUMENTI PER LINSEGNANTE

» Temober's Book with Tasts 1,2, 8
#Tha Teawsher's Taclkit
# 8 Audio U por b ol s

= LiMback 1-2-3

Tha Camplata Teachwrs Toolkit & uno strumanko che affronta o pid important problamaticha sttuali
nallirsegnamento dalla lingua ingless & formisce ndicazioni metodologiche, supgarimenti pratici
o schada opsrative per faverire il Lvora dollirsagnanta.
ILvolums si articola nelks seguerti sezioni:
+ problematicha attuali nell'ins egramanto fmisdabdty dasses, shli di spprendimento
& intelligeres muttipk];
» Newaoomers: informmazion, suggerimant o schede opsrative per faverira linssrimanta
di resvi dttadini italiani;
+ i Disturbi Spadifici del thpprancimanto |05A]: irdicazioni sulls strategis metodologiche
u gli strumenti compers atvi da adottare in classs o & casa;
» imroduzions allinsegnamento della lingua agli studanti con speatal meeds ;
+ matariali propedsutici alla prova razionalke INVALS i inglse.

Pearsan Digital System
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The

Complete
Teacher’s
Toolkit

» Problamaticha attuali
nall'inzegramanto

» Accoglienza
deai nuovi cittadini italiani

# Disturbi Specifici
dall'Apprendimento (D54

EVERYTHING YOU NEED
TO TEACH ENGLISH TODAY

= Special neads
# Proparaziona alla prova
INVALSI di inglase
.
L
i
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How we help with your planning

The Tool kit

Theoretical introduction to teaching competences

Teacher’s guide

- Indications for planning
- Evaluation teaching plan
- Complete explanation of the competence

system of the coursebook
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Relatore
Note di presentazione
In the teacher’s guide you will find..

Complete explanation of the competence system of the textbook.

 Indications for planning and an evaluation�teaching plan for competences ranging from general goals to skills, knowledge and specific competences of each unit / module
�A broad theoretical introduction on teaching competences: planning, assessment, certification

ATTENZIONE, È COSì:

TOOLKIT: INTRODUZIONE TEORICA SULLA DIDATTICA PER COMPETENZE
GUIDA: IL SISTEMA COMPETENZE NEL TESTO + PROGRAMMAZIONE DIDATTICA



Introduzione alla didattica per competenze

» Interagira in modo comprensiblle con un compagno o un 2dulto con oul 51 ha familiz-
rita, utilizzando espressionl e frasl adatte alla stuazione.

Introdurione alla didattica per competenze

Insegnare per competenze non significa naturaimente abbandonare | contenutl, che
somd e restano || @ampo di esperienza dove eserdtare abilita e competenze. Essl vanno

pend accuratamente vagliatl e selezionatl, polche non tutto & ugualmente Importants

Lettra fcomprensions sotta)
» Comprendere test] semplicl di contenuto famillare e di tipo concreto e trovare Infiormia-
zionl specifiche In materiall di uso comente

Scrittura (produzione scrtha)
» Sariwere testl brest e semplid per raccontare le proprie esperienze, per fare gl augurd,
per rlrigmnare o per Invitare quah:l.lm:-. anche se on ermor formiall che non compro-

|f Traguardi per lo sviluppo delle competenze (come da Indicazion! nadonall):

portare le abilita e le competenze.

aseconda del contenutl specicl della lezione, 2 un traguardo potranno
corfsponders uno o plo oblettiv i apprendimento

del contenutl spectficl della ledone, ognunao di essl pud concomens
a3l rgglungimenta di uno o plo traguardl

—_—e

i Obdettivi di apprendimento specificl (normalmente esplicitatl nel ik di testo
& conformil alle Indicaziond del Quadro comune ewropes) che concomono al
raggiunglmento degll oblettivl generall; sono generzlmente declinat! nallindice dal
contenutl efo eventualmente In apertura di unta'modulo, esercitat] In partcolare nelle
atthita contrassegnate e valutatlautovalutat] In sezionl specifiche allintemo del testo.

|' obdettivl di mento jcome da Indicazon! nazionall): a seconda

'\—l—l

- s
| COnOsCenze: grammatica, kessico, abilita: varie modalita di compransion
produzione & Interazions scritta e orale

3 “Tompit! s

nenza verlo 'ﬁoﬂmlﬁ. I:I'mrmpllcl'lml.a mabllitazione dr sapeﬂ prmienﬂ da ambm
disciplinari diversl, la capacita di generallzzare e organizzare Il penslern, fare Ipotes), col-
laborare con altr, realizzare un prodotto Immateriale o materiale. 1 compito significat- L

menw degh sono generzimente declinatl nellindice dal
contenut &/o eventualmentes In apertura di unita'modulo, esercitat! In particolare nelle
attiita contrassegnate e valutatlautovalutatl In sezionl spten:ﬂrr_l'we;lll1n1:te|11-::n|:‘||!I1Jan:<m_J

& non sl pud sconfinare nellenciclopedismo. Vanno propost] | contenut! irmnunclabill
fondamentall, facendo Il possiblle perché essl = trasforming In conoscenze e diventing
patrimaonio permanente degll studentl Le conoscenze saranno quelle necessarke a sup-

La didattica per competanze Implica un lavoro sinergico del singoll docent], ded consigl
diclasse, del gruppd di classi parallele, fine alla cooperazione di retl di scucle sul temitorio.

sono essere persequite anche dal singolo
sull traguard) disdplinar, Il cul Insleme, lo
plil ample competenze trasversall. Ed &
endiama guil di seguito fornire al docen-
Fone e la valutazione.

il per o sviluppo delle competenze In-
B alutano a finalizzare Fazione educativa
2 hanno |z liberta e la responsabilita di
o perconsentire agll student! il miglior
endimento “sono utllizzat dalle scuole e
lattica, con attenzione alle condiziond di
Insegnamento foon ed eficace”

scucla e ognl docente, a seconda della
gl alunni e/o delle classl, potra “riempl-
assl di programmazione didattica.

ase della programmazione sara quindl
dl apprendimenta e, atirawersa essl, del

£l di ognl lezione ¢ modulo £ unita con-
ento fissatl dalle Indicazionl nazionall,
glunigimento di une o pli traguardl Per
2, un passiblle schema di programma-

Ze (come da Indicaziond nadonall;:
3zlone, a un traguardo potranno
dll apprendiment

o
dicazion! nazionall; a seconda
o di essl put concomers
D 0 pli traguardl y

ente esplicitatl nel b di testo
ne ewnopen) che concorrono al

o~ dowra essare un po’ pli comiplesso nspetto alle conoscenze & abilita che lalunno gia

possiede, perche deve poter attivare Il problam sodving. [

* L. Mariani, Fer una edumanione ingoistior trrveersie i sida delio competenre multiingue, in“Haliano fometica

Lingualue® r. 1 - 200, L.

Conoscenze: grammiatica, lessico,

=
| abilita: varie modalita di comprension
.\_pmdumne e Interazione scritta e orale

o8

La programmazione
attraverso

i traguardi

e gli obiettivi

PEARSON




Valutazione periodica dei progressi dell’alunno/a
in vista dei Traguardi per lo sviluppo delle competenze

Disciplina: LINGUA INGLESE

Certificazione delle Competenze | Prova INTERMEDIA — CLASSE 12
NOME € COZNOME ..ot Classe .............. Data ....ccoeveeeiee.

Contesto: IL MONDO ANIMALE

Lalunno/a & in grado di

Obiettivi livello?
ascolto « comprendere i punti essenziali di un discorso, a condizione che venga usata una lingua [ **%*%*
(comprensione chiara e che si parli di argomenti familiari, inerenti alla scuola, al tempo libero ecc. [ ***
orale) » individuare l'informazione principale di programmi radiofonici o televisivi su avvenimenti o **

di attualita o su argomenti che riguardano i propri interessi, a condizione che il discorso a=*

sia articolato in modo chiaro
* ndividuare, ascoltando, termini e informazioni attinenti a contenuti di studio di altre
discipline

»
) -4
1) T
=z
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How can we teach the Key 8...7?

1. Communication in mother tongue

2.  Communication in foreign languages

w

Competence in Maths and basic competence In
Science and Technology

Learning to learn
Social and Civic competences
Initiative taking and entrepreneurial skills

Self-awareness and cultural expression

© N o 0 =

Digital competence

Raccomandazione del Parlamento europeo e del Consiglio, 18/12/2006

PEARSON



Relatore
Note di presentazione
Let’s have a look at 8 key competences and relate them to what we are using in class.

>First objective - Well we hope our colleagues have helped us out by teaching students their own language.
 >Second objective - This is our ongoing objective but we should have started seeing results from our students..of varying levels.
 > Third objective  - As we mentioned CLIL is provided at various stages through our coursebooks.

Click on to CLIL page


Z74424444444202ddlzzizzzizizizzizizzdd2ziziizdziczizizzzzizizizizizizizzizzdidizdzizizizizzizizizizizizizzczzzzziddd

%

% PLavING with NuMBERS
o Mathematics

-

s

el?

! ~———_.@_Eﬂ_ff_ﬂ_fjn

1 Answer and following. 3 Hereis a4 by 6 grid. 2 George and Emma go to Brown'’s café. Look
: . at the menu.
1 Write the number six thousand and one In 1 What fraction of the grid has black squares? 5 In English we pronounce 0 in lots of different
figures. 1 George has a slice of toast, a sausage and a slice of ways. Nil for football, Oh for a telephone number,
bacon. Work out the total cost. Zero when we speak about the weather and
2 Write the number 0.25 In words. / . s et covar hait nought after a decimal point.
2 How many black souares do we need to cover half Write the correct 0.
of the grid.
3 Convert 340 pence to pounds. 2 Emma has two sausages, a fried egg and a slice of 1 034176540
- : - % . ) R B ) N B toast. She pays with & two-pound coin, She gets 2 075
4 Work out 179 + 467= 10p change. How much Is a fried egg? 3 Liverpool 4 Everton 0
st : 4
5 Workout 542 - 116=
6 Work out 16 5= s iy (W02 (Y Key words maTHEMATICS
4 Match the word to its mathematical sign. . .
3 figure cifrz times moltiphcato per
7 Convert 340 pence to pounds, a X 1 (0 subtract to convert convertire  fractlon frazione
- = i) to work out calcolare  percentage
T g m b : 2 (/ percentage grid grigla percentuale
8 Work our 179 + 467= { c 3 () divided by half of met di
3 d a4 [J fractior to add aggungers
2 ) = to subtract sottrame
e % 5 & times divided by oiviso per
f % 6 [ add .

\
\

20 i . PoTTTTTTTTTTTTTe. 21
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Relatore
Note di presentazione
Content and Language Intergrated Learning  CLIL

Learners need to produce both content-obligatory and content-compatible language.

Content-obligatory language
Every subject has its own content-obligatory language. This is the subject-specific vocabulary,
grammatical structures and functional expressions learners need to:
 learn about a curricular subject
 communicate subject knowledge
 take part in interactive classroom tasks.

Content-compatible language
This is the non-subject-specifi c language which learners may have already learned in their English
classes and which they can then use in CLIL classes to communicate more fully in the subject.


How can we teach the Key 8...7?

1. Communication in mother tongue

2.  Communication in foreign languages

w

Competence in Maths and basic competence In
Science and Technology

Learning to learn
Social and Civic competences
Initiative taking and entrepreneurial skills

Self-awareness and cultural expression

© N o 0 =

Digital competence

Raccomandazione del Parlamento europeo e del Consiglio, 18/12/2006
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Relatore
Note di presentazione
Let’s have a look at 8 key competences and relate them to what we are using in class.

>First objective - Well we hope our colleagues have helped us out by teaching students their own language.
 >Second objective - This is our ongoing objective but we should have started seeing results from our students..of varying levels.
 > Third objective  - As we mentioned CLIL is provided at various stages through our coursebooks.

Click on to CLIL page


Exercise types for teaching competences

- Task that require students to create a strategy to
get to an answer

- Tasks that require students to apply what they
have learnt in the lesson

- Group work and pairwork

2l
‘
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UHIT 2- Faria sy srd mayshany

Skills and Culture

FACT OR

Read and listen

1 'ﬁ Listen and read the taxt.

Many movie divectors take inspiration
from history for their films. But

how accurate is their presentation

of historical facts? Read about these
two famous films, directed by Ridley
Scott and starring Russell Crowe.

GLADIATOR

Hadiztor iz & historical adventure film.

Russell Crowe plays the rola of Maximus,
the best general of the Emperor Marcus
Burelius. Marcus Aurelius wants Maximus
as his succassor, and informs his son
Commadus abaut this plan. 50 Commadus
kills his father, and then Mazimus leses his
pasition and becomas a gladiator. However,
befare dying, he takes his revenge. In his

Robin Tlood

Robin Hooo s orother historiool adventurs film.
Inepired by o populor Englich hero trodiion:
the outlow who robbed the rich to gres to the
poor. Buksell Crowe playe the role of Robin
Longatride, an orcher who returre to England
ofter o crusods. Hers he deferdis his country
against a French athempt to invade Britain,

but King John ks jealows of Robin's glory and

last terrible fight in the Calosseum he kills cordemna him og a trattor. Robin storts to e
Commadus. The director wanted to create as o outlow In the forgat of Mottingham. The
a realistic wision of ancient Rome. filmi mombines the history of the Mogno Corto
ard the French invasion of Brton, but thees teo
. everts took ploce ot differert tmee. And thers
The crew built no historical evidence of the sxotencs of o real
a replica of the Rosin Hood. Aobim Hoad
E':'I-'JSEE'“"" angdreal I o figtioral chorooter.

iners wera us
during the shots.
But Maximus is 3
fictional character Glossary
and Emperar BEtEmpt bariaihn
Commadus did not die  crew froups chematografica
in the arana, he was crusade oodata
strangled in his bath.  to losa pemers

outlaw Aucrleges
revenge vendatia

N 5ot rpresa
traktor radkore

No immediate

activity here.

How would you use

this page in class?

PEARSON
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UHIT 2- Faria sy srd mayshany

Skills and Culture

FACT OR
FICTION?

Read and listen

1 'ﬁ Listen and read the taxt.

Many movie divectors take inspiration
from history for their films. But

how accurate is their presentation

of historical facts? Read about these
two famous films, directed by Ridley
Scott and starring Russell Crowe.

GLADIATOR

Hadiztor iz & historical adventure film.
Russell Crowe plays the rola of Maximus,
the best general of the Emperor Marcus
Burelius. Marcus Aurelius wants Maximus
as his succassor, and informs his son
Commadus abaut this plan. 50 Commadus
kills his father, and then Mazimus leses his
pasition and becomas a gladiator. However,
befare dying, he takes his revenge. In his
last terrible fight in the Calosseum he kills
Commadus. The director wanted to create
a realistic wision of ancient Rome.

Robin Tlood

Robwn Hood s arother historical adventurs fim.
Inepired by o populor Englich hero trodiion:
the outlow who robbed the rich to gres to the
poor. Buksell Crowe playe the role of Robin
Longatride, an orcher who returre to England
after a crusode. Hers he deferds hie country
against a French athempt to invade Britain,

but King John ks jealows of Robin's glory and
cordemna him e a trattor. Bobim storts to lve

aa om outlow iIn the foreat of Mottingham. The
filmi mombines the history of the Mogno Corto
ard the French invasion of Brton, but thees teo
everts took ploce ot differert tmee. And thers
no higtorical evidence of the exutencs of o real
Riooin Hood. Bobim Hood
ta @ fictorral charooter.

The crew built

a replica of the
Calozsseum and real
tigers wers used
during the shots.
But Maximus is 3

fictional character Glossary
and Emperar attempt barativo
Commadus did not die  crew froups chematografica
in the arana, he was crusade oodata
strangled in his bath.  to losa pemers

ourtlaw fucrieggs

revenge vendeta

N 5ot rpresa

traktor radkore

-In pairs, read about Russell Crowe

-Students report findings to the class

-Discussion questions based on what

students have said

-Each group of students will find parts

of the text that interest them

-Students will use their own English to

explain their findings.
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UHIT 2- Fanlasyand nmyshary

Skills and Culture

FACT OR
FICTION?

Read and listen

1 'ﬁ Listen and read the text.

Many movie directors take i inspiration
from history for their films. But

how accurate is their presentation

of historical facts? Read about these
two famous flms, directed l):!.-' R.id.le:p
Scott and =*-— == Tuasell Crowe.

1L ADIATOR

Hadistor is a historical adventure film.
Russell Crowe plays the rale of Maxzimus,
the best general of the Emperor Mancus
Aurelius. Marcus &urelius wants Maximus
as hiz succeszor, and informs his son
Cammadus about this plan. 50 Commadus
kills his father, and than Mazimus leses hi
pasition and becomas a gladiator. Howeveq

& crew builk
a replica of the
Caolasseum and real
tigers were used
during the shots.
But Maximus is a
fictional character
and Em parar
Commadus did nat die
in the arana, he was
strangled in his bath.

2]

Sg3853§3

Tasks that require
students to apply
what they have learnt

Complete the definitions.

Commodus is the emperor who kills his father.

Robin Hood is the QUHaW WO ... e e e
King Johnisthe kingwWho ...
The forest of Nottingham is the place where .............
Ridley Scott is the director Who ..o

Russell Crowe is the actor WhO ... e

Correct the SRR

Gladiator and Robin Hood are different types of films.

No, they aren’t. Both films are historical
adventure films.

These films are about real historical characters.
King John thanked Robin for his patriotism.
Gladiator was shot in the Colosseum in Rome.
Robin Hood robbed the poor to give to the rich.
The real Commodus died in an arena.

IN the lesson

—_
Speak /Exans BOREENCES

5 Working in pairs, act out an interview with
Russell Crowe. Use the information in the table.

BORN
7 April 1964, Wellington, New Zealand

PERMANENT RESIDENCE
Sydney, Australia

JOB
actor and singer

FAMILY
wife: actress and singer Danielle Spencer
two children: Charles and Tennyson

FAVOURITE SPORTS
football, cricket

FIRST FAMOUS FII.V
L.A. Confidential (1997)

ACADEMY AWARDS (OSCAR)
Gladiator (2000), A Beautiful Mind (2001)

FAVOURITE FILLM
Gladiator

RUSSELL
CROWIE

PEARSON


Relatore
Note di presentazione
Analysing information that interests them and developing the competences to perform group tasks.


Exercise types for teaching competences

- Tasks that require subject knowledge and know-how
- Student-centred tasks

- Learning new things in English and communicating it
to others so students experience being a “source of
Information” rather than simply learners of
Information

2l
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Relatore
Note di presentazione

Here are some suggestions of exercises types for teaching by competence .
These types of exercises are clearly indentifiable throughout our couresebooks


Skills and Culture

British and ot
American houses

Vocabulary

Exercise 16: Listening - Video London. magical city Part 2

Guarda il video ascoltando con attenzione il commento, anche arrestandolo pii volte e ripetendolo tutto se
necessario, e rispondi alle domande diccando in corrispondenza dell'opzione corretta.

1 Osserva le Immaginl. Sal tradurre
In allano | nom| del diversi tipl di ableazione?

2 + 3 Ascoka e leggl re-mail che Mart
manda a suo cugine Ben.

Dear Ben,

This is my hamework for Monday: the d*ierences between
Braith and Amencan nouses. © Help me! In Britan there

are dfferent types of houses cetached houses. semi-detached
houses and terraced houses. In big cites thare are bloacks of
flats too. My house = a seme-detached houze There ane two
floors. Downstairs there 13 3 dning reom. a sitting room,

a ketchen and a follet. Upstairs there are three bedrooms and " .

a bathroom in front of my house there's a garden it's smail, 1 Shops in Oxford Street..

but full o flowers. But the back garden it large, and 2 it usually open after 10 o'clock.
pertect for football! (well. . my mum isn’t very happy whan

all open at 10 o'clock.
@ ppen before 10 o'clock.

| play football there)

Bul... what about Amenican houses™ O
Write to me scon
Best wishes
Mat:

R —

PEARSON
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Relatore
Note di presentazione
Researching different cultures creates social and awareness leading to a higher respect for others
Tasks that require subject knowledge and know-how

Student-centred tasks

Learning new things in English and communicating it to others so students experience being a “source of information” rather than simply learners of information



1. Communication in mother tongue J

2.  Communication in foreign languages «

3. Competence in Maths and basic competence In «
Science and Technology

4. Learning to learn «

5. Social and Civic competences «

6. Initiative taking and entrepreneurial skills v/

7. Self-awareness and cultural expression «

8. Digital competence v/

Raccomandazione del Parlamento europeo e del Consiglio, 18/12/2006
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Relatore
Note di presentazione
Digital competence….

This is where our students can help us!
We talk about this generation of students being digital natives, born in technology and taking to using electronic device like a fish to water.
In fact it seems it has become innate.
CLICK and show video



The Active Book (offline)

Ladiid

Scegli una delle seguenti opzioni.

Ebara Bettinelli
nata Banzato
Fiona Dalziel

ALWAYS LEARNING PEARSON


Relatore
Note di presentazione
Let’s look at how publishers have introduced digital elements into education

By having a full digital reproduction of their coursebooks, students can keep a digital file which records everything they do.
All the results of the interactive exercises, any notes or illustrations they add to the book as well as files, photos and films they attach.


®)

Guided listening

3 Ascolta ed esercitati con Emma.
esercitati con un compagno.

Pronunciation ; Th/ :

4 Ascolta e ripetl.
his is
hard

My sister
has got
arabbit

¥ viDEo cup B
ACTIVEboak

PEARSON


Relatore
Note di presentazione
I’m not going to start with the presentation, or dialogue. But instead with pronunciation. We will then bring this into context when applied to specific vocabulary. So to begin with i’m giong to use the Talking Head with JPS to introduce the letters we’re going to look at and also introduce Pronunciation as an objective for todays lesson.

Acitvities: Choral Work, Eliciting, repetition, Images to represent words, physical actions to represent words

(add in examples from JPS lesson in propaganda including addtional sounds : S/ES etc )


Pronunciation practice

PEARSON



Relatore
Note di presentazione
Listening , repeating - both key to developing pronunciation.
Interactive phonetic charts make isolating difficult sounds easy and they can build words starting  with small sounds like /ea/ before moving onto the exhale /h/ and finally /hea/ 

Here’s someone else that’s on hand to help…


Flashcards and PPT lessons

) Raibcards = @

¥

Gen itiVO sassone possessore singolare | possessore plurale

+'s +"

e || genitivo sassone é usato per definire

6 s il possesso.
Perry'simobile phone. |l cellulare di Perry.
Anna’sibag. La borsa di Anna.

* Quando il possessore e un nome plurale regolare
aggiungi solo |'apostrofo () dopo la -s.

Thelgirls yackets. Le racchette delle ragazze.
Thel boys room. La camera dei ragazzi.

PEARSON


Relatore
Note di presentazione
Once the students have understood the sounds we can start to add context by introducing the lexical group which was part of our objective. Here with flashcards as my main resource, im combining audio and visual aids to express and comunicate the vocab and from time to time i can reinforce by flicking the flascard over to display the written word – but only after using images and sound. I would run through to or three of these cards and consistently flick back through them to check the students are remembering the vocab. As I introduce them I tend to elicit to see if any students already know some of the words.  I would refer back to the pronunciation repeatedly on words which include the three main sounds of the day R/S/ES


2 videos with subtitles

% Video Bank

00:09/00:25 __ ol E g

ood
hat do you know about traditional British food?

Do you think of Roast Beef and Yorkshire pudding? Fish and Chips? Or hot porridge for breakfast?
hese dishes are still popular, but what the British eat and how they eat it, is changing.

— S -
15:47
\ T MmO s

PEARSON



Relatore
Note di presentazione
Using the LIMBOOK, i would then consolidate the lexis studied by using the click and drag activity on age 53 of the students book – i would nominate a student to do this and elicit the correct answers from the class. If the students are using computers in class then i would allow them all the chance to do this individually or in pairs.  
Same again for the follow up acitvity categorising the words into groups and then finally to provide a full context using a teacher led session and encouraging the students to repeat the phrases, asking students to describe first the famous charaters in the pictures and then perhaps the person next to them in the class (this cannot be done for all but a slect few however, as you explain the exercise make this clear). Once done we can recap the lesson by quickly eliciting responses by flicking back through the pages on the LIM to finish off the lesson. 


Interactive digital edition
(online Zoffline)

@ Sfogiia ' Ricerca.. D
QdL EI@IxVs T |Qalfr] JEBIDG@

BRILLIANT

| It’s my life!

Hi, ’m Dylan.

Page 20 Exercise 1

© Indice

b [ Students Book A ,,-f/

» [ Exam maximiser il Dialogue q,))

[} vocabulary banks - e
© Audio Bank | Dylan  Hi, I'm Dylan. What's your name? 1S
OKaréiOke Emma My name's Emma, Welcome to ... Benvenuto a ...
: ' Thanks. Grazie.
© Video , Dylan How old are you, Emma?
) Exercises Emma [I'm12.

—~
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Listening exercises A i


Relatore
Note di presentazione
The Active book allows students to listen to exercises they heard in class, again and again until they fully understand – without peer or time pressures. Interactive exercises present the task from the printed book in a different form which can make the exercise more engaginf for the student and dare I say FUN.
These different methods of showing exercises allow students with learning difficuities further opportunities to participate fully in the course.


Interactive digital edition

Ll o

W
| <‘;|/I lr\'=:>:| | @ http:/curriculurn.media.pearsoncmg.com, curriculum/intl/it/9788883391934_def/html/st b~ |
\\ S

File Modifica Visualizza Preferiti Strumenti 7

Page 43 Exercise 3

® Indice Vocabula Abbina le parole ai disegni.

b (] Unit 1 s my life!
» [ Unit 2 Where are you fram?
|_] Units 1-2 Revision

Everyda

3 Abbina le p}i

a video game

b sports bag —
¢ tennis racket
[ Karaoke d bike w
[ video e picture —
[ Exercises f keyring

[ Glossario @ dh :

L ] | 1 )
[ Help & Credits 44 " Ascolta e - © Pearson Italia
[ Mote & [ Conferma ] [ Soluzionl ]

fan |

Interactive exercises

PEARSON

<« 1 [»]

[ Audio Bank



Relatore
Note di presentazione
The Active book allows students to listen to exercises they heard in class, again and again until they fully understand – without peer or time pressures. Interactive exercises present the task from the printed book in a different form which can make the exercise more engaginf for the student and dare I say FUN.
These different methods of showing exercises allow students with learning difficuities further opportunities to participate fully in the course.


MyEnglishLab

Online at home

, My Lab & semplice e accessibile:

T3 UNG -
ey e g e

I.” ' ® o8 ,
PEARSON
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Q EXercise 15: Listening - Video [ondon, magical city Part 1

Guarda il video ascoltando con attenzione il commento, anche arrestandolo pid volte e ripetendolo tutto se necessario
e rispondi alle domande diccando in corrispendenza dell'opzione corretta.

Homework
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Relatore
Note di presentazione
MyEnglishLab offers responds to just those requirements:
For a student we have:

1: Clear indications as to what we have done, the level we are working at and what we need to do
2. Support – at both activity level and question level to guide the student through the activity
3. Activities that are adaptable for students with LD such as drag and drop with initial words indicated…
4. Or phrase forming but in bulk or chunks
5. Use of audio and video with multple choice….

All of these are corrected automatically giving feedback to the student and teacher instantly and allowing the student to repeat the activity again and again and again as well as providing the possibility to see the results and understand the errors being made…
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Relatore
Note di presentazione
MyEnglishLab offers responds to just those requirements:
For a student we have:

1: Clear indications as to what we have done, the level we are working at and what we need to do
2. Support – at both activity level and question level to guide the student through the activity
3. Activities that are adaptable for students with LD such as drag and drop with initial words indicated…
4. Or phrase forming but in bulk or chunks
5. Use of audio and video with multple choice….

All of these are corrected automatically giving feedback to the student and teacher instantly and allowing the student to repeat the activity again and again and again as well as providing the possibility to see the results and understand the errors being made…
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Students monitor their own progress

EninSh Englsh = | Help | Sign oy

f§ Cowse @ Gradebook i Messages @ Seltings

Change course  training dass 3 GD nt'E'ntE

Englsh __Level |

m aid V3 E Compleled 0G4 Completed 055 =
SUmmany Lzt atempt |= |

UMIT 10 UNIT 11

Grammar practce

ind VT Complmiad 053 Compleled 061

LMNIT 12 SKILLS § VOCABLILARY

Complefed W25 Compleiad 16 Completed 134
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Teachers monitor the class progress

English

3
A Homepage Course “ Gradebook B Messages &; Settings

Gradebook Grammar Booster Part A

Practice

Course: Speakout Elementary |~

Mazaki, Koshi [ ] % E = - 4% E
eport report
Class: 1b Elementary * View. Al - |
Szott, Artur MN/A ] 1% 3 report E
See a See
i Kwasniewski, C == BH% report [ ] W% E reps
Preview
¥ Paganini, loel - N/A - : NrA
Lesson 1
’ McHeville, Deniss [ 100% r:p:r: N/A
Lesson 2
W— Mazabi, Koshi N 100% | A rS". E—— 100% '5“
W Grammar Booster L Szoft, Artur - Y E r:;;‘ I 100% lf;;‘
3
l g Grammar Booster Part A L) Kwasniewsid C_ | IR 66% ws;;" e [ IE;:"
\@ Grammar booster Part B f_ Paganini, Joel - 5% ”S;;‘ = = WA
P Writing Booster O Mazaii, Koshi % See - = NA
I = report %
5 T Se
PN | O Spoit, Ny I 1 00% rep:n - N/A M E I I
P> Top Notch TV 1O Kwesniewsk, C_ [ % | F !:‘::ﬂ } ) i I l S I I La b
Paganini, Joel = EXLY F "S;:ﬂ - WA
Koshi =] u% | F WS!;;‘ L WA
Attur = | P == =i
Cund | U F See - e YT
Average [ B 15%
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Relatore
Note di presentazione
For the teacher feedback and a clear understanding of what the student is doing, how they are doing it and where they are having issues is fundamental this way we can adapt, prepare, and create our course in a way which fully embodies both INCLUSION and PERSONALISATION:

Clear and easy results and grades of the class and individual students
 the ability to indicate to specific students to do specific activities 
Correlate and understand where common errors are recurring and act upon them quickly

https://sso.rumba.pearsoncmg.com/sso/login?lang=en&profile=iokingmel&service=http://mel.pearson-intl.com�

EnglishLab

3
m Homepage .' Gradebook ES Messages

TELES

Error report
Assignment title:  Title of assignment Assign date: 02-11-11 0900
Class: Class 1A Due date: 11-11-11 0900

m

Error browser

|
‘ All v mast frequent error locations for: All categories . ‘

1

You cant go Preview activity [none] Accept Student 1
We are all friends Preview activity [none] Accept 1 Student 1
| lilke bananas Preview activity [rone] Accept 1 Student 1
They all sing together in a choir and enjoy  Preview acthity [none] Accept 4 Student 1, Student 2,
themselevs very much. Student 3, Student 4
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Relatore
Note di presentazione
For the teacher feedback and a clear understanding of what the student is doing, how they are doing it and where they are having issues is fundamental this way we can adapt, prepare, and create our course in a way which fully embodies both INCLUSION and PERSONALISATION:

Clear and easy results and grades of the class and individual students
 the ability to indicate to specific students to do specific activities 
Correlate and understand where common errors are recurring and act upon them quickly
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MyEnglishLab

. Course & Gradebook “s Messages @ Settings

Send this assignment to class

Grammar practice 2: Demonstrative pronouns: this, that, these, those

1 Select student

| Select all students Show sl studenty

Moylette, Timothy
Wang, Gallen
Ligier, Alten

YRR

Proust, Albert

2 Set due date

@ One week from now (14 hdy 08:00) Next Monday (18 huty 08:00)
Two weeks from now (21 July 08 D0) Custom due date

®  Enable timer

3 Other settings

V| Activate case sensitivity
Hide answers (the cofmect answers can be hidden in the report)
| Tum off teedback and hints
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Relatore
Note di presentazione
For the teacher feedback and a clear understanding of what the student is doing, how they are doing it and where they are having issues is fundamental this way we can adapt, prepare, and create our course in a way which fully embodies both INCLUSION and PERSONALISATION:

Clear and easy results and grades of the class and individual students
 the ability to indicate to specific students to do specific activities 
Correlate and understand where common errors are recurring and act upon them quickly

https://sso.rumba.pearsoncmg.com/sso/login?lang=en&profile=iokingmel&service=http://mel.pearson-intl.com�

Suggested types of evaluation

Conclusione della Unit e valutazione

Valutazione di conoscenze e abilita
Teacher’s Book with Tests: Unit Test 8, Summary Test Units 7-8

Valutazione delle conoscenze di cultura
Teacher’s Book with Tests: Culture Test 8

Autovalutazione
Student’s Book: Revision 7-8

Valutazione delle abilita ricettive e produttive
Teacher’s Book with Tests: Skills Test 4 (Units 7-8)

Percorsi di insegnamento individualizzato

Attivita di recupero Attivita di potenziamento
Teacher’s Book with Tests: Revision Sheets (Units 7-8) Teacher’s Book with Tests: Extension Sheets (Units 7-8)

Valutazione sommativa finale

Teacher’s Book with Tests: End Test

PEARSON



Relatore
Note di presentazione
Here are some suggestions for types of tests and evaluation to apply for measuring competences


Valutazione periodica dei progressi dell’alunno/a
in vista dei Traguardi per lo sviluppo delle competenze

Disciplina: LINGUA INGLESE

Certificazione delle Competenze | Prova FINALE — CLASSE 1*
NOME € COZNOME ..., Classe ............. Data ...................

Contesto: VACANZE E TEMPO LIBERO

L'alunno/a & in grado di

Obiettivi livello?
ascolto s comprendere i punti essenziali di un discorso, a condizione che venga usata una lingua [ *#xx
(comprensione chiara & che si parli di argomenti familiari, inerenti alla scuola, al tempo libero ecc. [ ##+
orale) « individuare I'informazione principale di programmi radiofonicl o televisivi su avvenimenti O *=

di attualita o su argomenti che riguardano | propri interessi, a condiziona che il discorso a*

sia articolato in modo chiaro
= individuare, ascoltando, termini e informazioni attinenti a contenuti di studio di altre

discipline
parlatu « descrivere o presentare persone, condizioni di vita o di studio, cumpiti E]UOT.iC“E]F'Ii; indicare [ %eters
':Pl'ﬂdl.lli'l}ﬂe che cosa DIECE 0 non piace; ESD[iTTIE[E UH'DDiﬂiDﬂe £ motivarla con E‘SDFE‘SSiDﬂi e frasi [] %%
@ e interazione Connesse in modo SE‘H’ID"CE ] **
orale) . interagire Con uno o [}iU interlocutor, EDﬂ"IDI’E‘ﬂﬂEI’E i [}Uﬂti chiave di una conversazione ed a*

esporre le proprie idee in modo chiaro e comprensibile
s gestire conversazioni di routing, facendo domande e scambiando idee e informazioni in
situazioni quotidiane prevedibili

lettura * leggere e individuare informazioni esplicite in brevi testi di uso quotidiano e in lettere [ *#==

(comprensione personali [ **#

scrittta)  leggere globalmente testi relativamente lunghi per trovare informazioni specifiche relative | 0 **
al propri interessi e a contenuti di studio di altre discipline a*

+ leggere testi riguardanti istruzioni per I'uso di un oggetto, per lo svolgimento di giochi, per
attivita collaborative
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Please conatct us with your thoughts, ideas,
comments and suggestions

Andrew.Howarth@pearson.it

Russell.Lewis@pearson.it

™
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Informazioni utili

o Gli attestati di partecipazione vi saranno inviati via
e-malil

 Riceverete inoltre un’e-mail contenente le istruzioni
per scaricare, dal sito Pearson, | materiali presentati

oggl

 Contestualmente, sara inviato un guestionario per
raccogliere pareri e suggerimenti su guesta
Innovativa modalita di formazione

»
) -4 )
1) 1)
e 4
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Prossimi incontri:

>19 Novembre — Relatore Paola Eleonora Fantoni
QUANDO LA DISLESSIA ENTRA IN CLASSE

>04 Dicembre — Relatore Andrew Howarth
HOW TO KEEP YOUR STUDENTS ENGAGED IN ENGLISH

M
-
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